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Abstract
Thispaperisonepartofalargerneedsanalysisthatdealswithcommunica-
tion/speakingforatourismdepartmentcurriculumatToyouniversity.Theneeds
analysiscoverstargetneedsandlearningneedsofthefirstandsecondyearstudents,
includingEnglishforspecificpurposes(E.S.P.).Thesourcesusedfordatainthis
needsanalysisarefromthefieldofsecondlanguage,aswellasprimarydata
collectedfrombothstudents(n=392),throughaquestionnaire,andteachers(n=3),
intheformofastructureddiscussion.Thestudents'questionnairefocusesonthe
fieldsofreasonsforcommunicating,classtypes,preferredlearningstyles,speaking
strategiesandfunctionsthatstudentsconsiderimportant.Theteachers'discussion
centersonapproachesandpreferredsyllabustypes.Thedatafromthestudentshas
beenanalysedusinganumberofstatisticaltechniques,andthehighlightsofthe
teachers'discussionarereported.Theresultsindicateasplitinfocusbetweenthe
firstandsecondyears,consistentwithprevioustheorythatcallsforasolidskillbase
beforeaddingamorespecialistE.S.P.element.Theresultsalsosuggestthatthe
contentofthecurriculumshouldbecommunicativeandgearedtowardsstudents
livingandJapan,andtravellingabroad,includinguseofcommunicationstrategies,
functions,andtopicsfortourism.Intheconclusionsectiontheresultshavebeen
madeintotentativegoalsandobjectivesforfirstandsecondyearstudentsatthe
university・
Introduction
Asaresultofthedecliningbirthrate(accordingtotheMinistryofAffairsand
Communication,thenumberofbirthsinJapanhasdecreasedforthe25thconsecu-
*FacultyofRegionalDevelopmentStudies,ToyoUniversity,Japan
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tiveyear,KyodoNews2006)Japaneseuniversitieswillneedtocompetetoattract
students(Anzai,2003).Indeed,2007markstheyearwhenthenumberofstudents
applyingforpositionsatJapaneseuniversitieswillmatchthenumberofplaces
availabletostudents.Ifyoualsotakeintoaccountthatarecentgovernmentsurvey
showedthatarecordlowof73.5 ％ofuniversitystudentsgraduatingin2004managedtofindjobs(thatfigureisatitslowestpointsincethesurveywasfirsttakenin1996(Richardson&Kawanaka,2004)
けhenitmustberealizeduniversitiesneedtoplayanimportantroleinshapingandtrainingstudentstodealwiththeharshenvironmentupongraduation
。OneofthewaysofequippingstudentstocompeteinthemarketplaceisgivingthemavarietyofskillsthattheycanemploysuccessfullyeitherintheworkplaceoratfurthereducationinJapanoroverseas.AtpresentmostuniversitiescanadmitclaimthattheirstudentsaregoingthroughthemotionsinstudyingEnglish.A11thehardworkgettingintouniversityhasbeendonebypassinguniversityentranceexaminations.Afterenteringtheuniversityanumberofstudentswillbejusthappytopasstheirwaythroughclasses,enjoytheiruniversitylife,beforetheyjoinJapanesecompanies(Wadden,1992).Theseproblemsarefurthercompoundedbyaheavyemphasisongrammarinstructionbeforetertiaryeducation,resultinginmanystudentsinabilitytocommunicateeffectivelyinEnglish,despitesixyearsofcompulsoryEnglishclasses(Ellis,1997)
。Becausetheguaranteeofemploymentontheothersideoffouryearsisnotdefinite,universitiesandstudentsalikeneedtoworktogethertobuildanenviron-mentforsuccessinEnglishbasedonwhatstudentswanttodoandneedinthefuture.ThefocusofthispaperisonatourismdepartmentinToyoUniversity,whichshallbereferredtoasTU.Thisdepartmentwillhavetoaddressproblemssimilartothosementionedabove.Realizationofpossiblefutureproblemshasledtoaneedforanewcurriculumthatwilllastatleastfouryears(thetermofuniversitystudy),aperiodthatwouldbeinsidethecompetitiveperiodforalluniversitiesafter2007.Priortothistime,TU,likeotheruniversities,hadhadtheluxuryofabuyer'smarket,namelythatthereputationoftheuniversityalonewasenoughtobringthestudentsineveryyear.Achangingsituationdemandsthatanewcurriculumbeputinplacetoaddressneedsforthefuture,orTUmaybecomeanothervictimoffallingstudentenrollment.
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ASystematicApproachtoCurriculumProduction
Everyoneinvolvedintheproductionofthecurriculummustcontributetothe
systematicplanningofacurriculum.Figurelshowsavisualrepresentationofhow
theindividualpartsofacurriculumfittogetherandmakeupasystematicplanto
buildandmaintainacurriculum 。FigurelStagesofCurriculumProduction
Needsanalysis
T
Objectives
Testing
T
Materials
T
Teaching
ThismodelwasdevelopedmyBrown （1995 ）,inmakingthecurriculumfortheUniversityofHawaii.Althoughtheteachingsituationisdifferent,inthatHawaiistudentswereESL,andstudentsinJapanareEFL,nonethelessitcanactasagoodguidelinetoputtogetherthenecessarypiecesthatmakeupacurriculum.Atallstagesalongtheway,peoplearethemostimportantelementofthecurriculumdesign.Withoutpeopleworkingtogethertomakethecurriculumworkfromthebeginning
けhecurriculumwouldnotbeeffective.Inreferringtopeople,itdoesn'tjustmeantheteachers,butincludesthestudents,andadministration,plus,organizationsthatcaninfluencecertainelementsofthecurriculum,suchastestingorganizations,andpotentialemployers.Inthisoverviewofcurriculum,thefollow-ingheadingshavebeenused:Firstly,needsanalysis,whatinformationsourcescanhelpintheproductionofthecurriculum.Secondly,howtheinformationfromtheneedsanalysisaretobetranslatedintogoalsandobjectives.Thirdly,howcantheobjectivesbetestedtoseehowmuchlearninghastakenplace?Aftertesting,fourth,arematerialsthatwillcarrytheinformationtobetaughttostudents.Fifth,cometeachers,andtheroletheyplayinthecurriculumdesign.Finally,evaluationofthecurriculumneedstobeongoing,sothatitcanbeimprovedforthefuture
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Needsanalysis
AlongwiththeproductionofTU'scurriculumwillcomeanoutletforpeople
todecidehowthecurriculumshouldbebuiltandwhatshouldbelearnt.This
meansanemphasisisputonwhatthestudents,ascustomers,wantorneed.This
isapointmadebySchutz&Derwing(1981),whoemphasizethelearnerin
educationalsettingsshouldbethedrivingforcebehindneedsanalyses.Needs
analysis,then,isthefirststageofcurriculumdevelopmentthatinvolvesgathering
informationthatcanhelptoformthecurriculum.Richardset.al(1992),defined
theneedsanalysisasfollows:
“Theprocessofdeterminingtheneedsforwhichalearnerorgroupof
learnersrequiresalanguageandarrangingtheneedsaccordingtopriorities
…(it)makesuseofbothsubjectiveandobjectiveinformation'',"p.lAL
Thisdefinitionassumesthatinordertomakeacurriculumaprocessorsystem
mustbeinplacetocollectinformationofbothtypes,subjectiveandobjective ・Thatmeanssubjectiveinformationaboutattitudesandwants,aswellasobjective,concreteinformation,suchasobjectives,testinformation,andlevelsofstudentproficiency.Needsanalysisisalongprocess,andcanhaveinfluencesfrommanydifferentgroups.Forthepurposesofthispaper,asmallsectionofalargerneedsanalysisatTUwillbereported.Althoughattentionwillbegiventootherskillareas(reading,writing,andlistening)inthecurriculum,resultsfromasmallsurvey(Tableone)takenamong2ndyears(fromatotalpopulationofaround230)atTUshowedthefollowing:TablelTableshowingresultsofstudentself-ratingofspeakingskillforabilityandneed
ト ヅ当箭)4 Need2004N
＝178
Ability2005N
＝196
Need2005N
＝196
Highl6% 80％ 6% 70%
No.2114% 10％ 12％ 17%
No.3113% 3％ 21% 3%
No.4119% 2% 23% 2％
No.51TJ ％ 2% 22% 1 ％
Lowl25 ％ 3％ 16% 6%
Tablelshowsthatthemajorityofsecondyearstudents,whencomparing
speakingtofiveotherskills(reading,writing,listening,grammarandpronuncia-
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tion),perceivedtheirabilitytobeverylow,whereastheneedtospeakEnglishcame
outasthehighestneedforthosestudentsforboth2004and2005.Thisabilityand
needhasahighlikelihoodofcontinuinginthefuture.Therefore,thisneeds
analysiswillfocusontheneedsofstudentsintermsofspeakingandcommunica-
tion.Itisassumedthatlisteningishalftheprocessofcommunication,solistening,
asaseparateskill,hasnotbeendealtwithinthispaper 。Takingtheneedsofthestudentintoconsiderationthispaperseekstoemploybothqualitativeandquantitativedatacollectionprocedurestoprovideinformationonwhatshouldbetaughtforcommunication,andthewaytogoaboutit.Thisdatahasbeenusedtomaketentativegoalsandobjectivesreportedintheconclu-sionssectionofthispaper.
WhoisinvolvedintheNeedsAnalysis?
Asmentionedalready,theproductionofanewcurriculumisverymucha
“people"undertaking,andtheinclusionofalltypesofpeoplethatcaninfluencethe
curriculumisnecessary,bothtoreceivevaluableinput,andtomakesurethat,
politically,allthenecessarypeopleshouldbeincluded.Forthepurposesofthis
paper,however,onlydatafromstudentsandteachersandstudentshasbeenused ・Targetgroup
一(thestudents)Thiswillbeoneofthemostimportantgroupstoconsult,asthecurriculumwillultimatelyaffectthemintermsofstudyandopportunitiesafterfinishinguniversity
・Thereisoneproblem,however,thatshouldbeborneinmind,whichisthatsometimesstudentsmaynotbethebestjudgesofwhattheyneedordon'tneed.Inotherwords,studentsareoftenunawareofwhatitisthatneedstobeimprovedabouttheirlanguageskills,or,thebestwaytogoaboutit.Furthermore,theymaylackdefinitiveinformationabouthowtheymayusetheirEnglishuponcompletionoftheprogram.Thiskindofsituationistrueofstudentsstudyingtourismwhoholda
“romantic"viewoftourismjobsasbeingthosejobswhichwillenablethemtotravelallovertheworld.Naturally,thiskindofdreamisnotdetrimental,buttheremaybeagapbetweenstudents'imaginationsandperceptionsbeforeenteringtheworkforce,andtheactualsituationofthetourismjobmarkets,andwhatjobsarerealisticallyavailable,aftergraduation.Havingsaidthatthough,student'sneedsshouldbethemajorsourceofinformationintothecurriculumbecausetheywillbetheultimateend-user.
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TeachersteachingintheEnglishprogram
Thisgroupwillbethemostactiveinproductionandapplicationofthenew
curriculum.A11teacherswhoteachEnglishinthetourismdepartmentatthe
momentshouldbeconsultedandtappedforadviceandexperience.Afterall,
Englishteachersingeneralshouldalreadyhaveagoodideaofsomeofthemain
deficienciesintheirstudents,andnaturally,throughtheteachingprocess,cometo
knowwhatisimportanttoteach,andwhatisn't.Additionally,theteachersarein
abetterpositiontohelpanswersomeofthequestions/problemsthatwereposedin
thepreviousparagraphaboutstudentsnotbeingthebestprovidersofknowledge
aboutthemselves,oratleast,providevaluableinputalongwithstudentattitudesto
createabalanceofachievableideas 。Inthefullversionoftheneedsanalysisgroupsincludingothernon-EnglishteachersintheTourismDepartment,theadministration,testingorganisations,employersinJapan,overseasuniversities,andprofessionalorganizationofeduca-tors,likeJ.A.L.T.(JapaneseAssociationforLanguageTeaching
）andJ.A.C.E.T(JapaneseAssociationofCollegeEnglishTeachers
）wouldbeconsulted.Forthepurposesofthispaper,however,lwillbecollectingandanalysingobjectiveandsubjectivedatafromthetwomainsgroupsmentionedabove
けheEnglishteachersatTU,asprogramdevelopers,andthestudentsthemselves
。HutchinsonandWaters
（1997,p.25 ）,inwhattheycalla “learning-centredapproach",identifiedtwosetsofneedstoguidetheneedsanalysis.Thefirstistargetneeds,orthoseneedsthatanalysethetargetsituation.Theycomeintheformofquestions,ofwhichlhavechosenthemostpertinenttoguidethisstudyforstudentsatTU:OHowwillthelanguagebeused?2
）Whyisthelanguageneeded?3
）Whatwillthecontentareasbe?Alongwithtargetneeds,HutchinsonandWatersalsoproposethelearningneeds,orthoseneedsrelatedtohowthelearnerscanorwantthelearningtotakeplace,andagain,maybeguidedbythefollowingquestions
：OWhoarethelearners?2
）Whyarethelearnerstakingthecourse?3
）Howwillthelearnerslearn?Informationcollectedforthecurriculumshouldbeguidedbythepreviousquestionsthatdealwithbothlanguageneedsofthestudents,thebestwaythatthey
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canlearn,andwhattheyshouldlearn.Theinformationshouldbepartofa
systematicplanthatwilltakemultipleviewpointsintoconsideration.
Previousresearchforneeds
Thequestionsposedintheprevioussectionwillfacilitatethecollectionof
objectivedata,whichlshallalsorefertoasquantitative,andsubjectivedata,which
lshallrefertoasqualitative.Forthispaper,lhavelookedatsomeofthemajor
areasinSLAresearchtoseehowlcananswerthequestions,witheachquestionas
aseparatesection.
TargetNeeds －Howwillthelanguagebeused?Thisfirstquestionisfairlysimpletoanswer,becausetheusewillbespoken,astheneedfromTableonehighlighted.Thespokenformcanbedividedintochannelandtypesofdiscourse.Channelsincludeface-to-face,andonthetele-phone,andmorerecentlymediumsliketele-conferencinghavebecomemorepopu-lar.Typesofdiscoursecanbepredictedasconversations,bothonasocialbasisandforworkpurposes.
TargetNeeds －Whyisthelanguageneeded?OneofthefirstideasweneedtothinkinaskingwhythelanguageisneedediswhichbranchofEnglishtheyneed.Beingthatthedepartmentforthisstudyistourism,itshouldbeclearthatstudentsneedEnglishrelatedtoworkinginthetourismindustry,whichcomesundertheheadingofE.S.P.,orEnglishforspecificPurposes.E.S.P.canbedefinedas
“studyingEnglishtocarryoutaparticularrole"(Richards,2001p.28),inthiscaseaneedforaspecifictypeoflanguagetodealwithtourismsituations.TheanswerseemstobethentoteachthestudentsspeakingskillsforE.S.P.However,asHutchinson&Waters(1987p.18)pointout,E.S.P
・doesnotsimplyimplyaspecialformofthelanguage.TheyarguethatsomefeaturesofE.S.P.areunique,butthesesituationsshouldnotbe
“allowedtoobscurethefarlargerpictureofcommonground".InotherwordsstudentsneedtohaveagoodgroundingingeneralEnglishforcommunicationwithanaddedabilitytofunctionmavarietyofothersituations
。AlongwithE.S.P
・,comesadesirebythefacultyformore “homestay"programsinEnglish-speakingcountries.TUhasexpressedawishformoreofit'sstudentsto
90 JournalofTourismStudies(2008)
studyoverseasbothduringandafterthedegreelevel,andasmorestudentsbecome
interestedinstudyingoversea,TUwillalsoneedtothinkaboutfulfillingsocial
needsoflanguage.Whenthestudentsgotostudyabroad けheywillhavearangeofskillsthatcanhelpthemtomakeandmaintainrelationshipswithpeopleinthehomestaycountry
。ThecombinationofneedsforE.S.P.andsocialusesoflanguagewillbeexploredinfurtherdetailthroughastudentquestionnaire.RelatedtoE.S.P
・，studentswillbeaskedaboutwhichjobstheyplantousetheirEnglishinwhentheyleaveTU.Anunpublishedsurveyin2005revealedavarietyofjobaspirationsamongsecondyearsuponcompletionofeducation.Someoftheresponseswererelatedtotourism,andsomewereincompletelydifferentfieldsindicatedbyanotherbox"other"thatstudentchose,andelaboratedupon.ThisothergroupisareflectionthatsomeofthestudentswhohaveenteredTUmighthavedonesobecausetheycouldnotgetintotheirfirstchoiceuniversity.
TargetNeeds －Whatwillthecontentareasbe?NowarationalehasbeenestablishedforthetypeofEnglishforcommunica-tion,thenextstepindeterminingwhatthecontentareaswillbeisto,firstly,set,entryandexitrequirementsforstudentsintheprogram.Unfortunately,itisnearlyimpossibletocontroltheentrylevelofstudentscomingintoTU,butitpossibletostreamstudentsviaaplacementtestintogroupsofsimilarproficiencies.Ideally,eachstudentcomingintoaprogramthatteachesspeakingskillswouldsitaspeakingtest,andfromtherebeplacedintoanappropriategroup,basedoncommunicativeability.Afterstreamliningstudentsintogroupsofsimilarabilities,wecanthengoaboutsettingappropriateexitrequirementsoftheprogram,ortheparticularlevelwehopethestudentshavereachedaftertheireducationperiod,whichatTUmeanstwoyearsofcompulsoryeducation.Itisnotmerelyaquestionofstatingthatthestudents'communicationEnglishshouldhaveimprovedaftertwoyears.Descrip-tionsofspeakingabilityshouldguidewhatlevelthecurriculumneedstoreach
・TestssuchasTOEICarepreparingtoinstigatespeakingtestsintotheirbatteryoftests,buttheyhavenotbeenintroducedonanationallevelinJapanyet.AbetterideaoflevelscanbegainedfromA.C.T.F.L.(AmericanCouncil0ntheTeachingofForeignLanguages).TheA.C.T.F.L
・guidelinesareusedmainlyforprogramplanninganddevelopingobjectives,anddescribearangeofabilitiesfromnovicetosuperiorlevel.ForstudentsatTU,arangeofproficienciesdescribedwithinthe
ROBSON:NeedsanalysisforcommunicationclassesatToyoUniversity 91
latterhalfofintermediatelevelandthebeginningofadvancedmaybemost
appropriate(seeAppendixA).Withinthelatterhalfofintermediatethefocusis
onanabilitytousearangestrategiesforengaginginconversationornarration.In
thenextlevelup,advanced,firstmentionisalsomadeofusingEnglishforthe
workplacetoemployanumberoffunctions,orwaysofusingthelanguage(lshall
dealmoreindepthwithstrategiesandfunctionsinanothersection).Notall
studentswillmeetthislevel,andsomeextrahelpmayneedtobeprovidedtohelp
lower-proficiencystudentsreachthehigherlevelsofcommunicationproficiencyas
outlinedbyA.C.T.F.L.
IftheA.C.T.F.L ・guidelinescanindicatethelevelwewantthestudentstoreachcommunicatively,thecontentareascannowbeset.AspartofBrown's(1995)studyoncurriculumdevelopment,herecognizesfourelementsthatareusefulfordescribingelementsthatcaninfluencethewaythatcurriculumsareputtogether,anddescribethelanguagethatmaybetaught.Suchdescriptiongovernsapproaches,orthetheoreticalassumptionsthatteachershaveaboutwaysthatstudentsshouldlanguage.Next,comessyllabuses,orthewaythatcoursesandmaterialsareorganized.Aftersyllabuses,cometechniques,orwaysofpresentingthelanguagetostudents.Finally,aretheexercisesthatdictatethewaythatstudentsshouldpracticethecontentofacurriculum.Forthissectionlshalldealwiththeapproachesandsyllabi,astheywillhaveadirectbearingonthecontentofthecourse.Thetechniquesandexercisesaremorelinkedtomakinginstructionalmaterial.
Approaches
Essentiallytherearetwocommonapproachesthatdescribewaysthatstudents
mightlearntheskillofcommunication （somemightargueathirdapproach,grammartranslation,exists,butnoneoftheteachersatTUareinfavourofusingthissystem,soithasnotbeenincluded
）.Thefirstapproachteachersmayuseistheaudio-lingualapproachthatreliesheavilyonpattern-drillingandrepetition
・Althoughthemethodstartedtolosepopularitythirtyorsoyearsago,someteachersdobelievethatimitationworkswellwithpronunciation,andverylowproficiencylevellearners.Afteraudio-lingualismcomestheotherapproach,orthecommuni-cativeapproach
（C.L.T. ）thatisfavouredbymanyforeignteachersteachinginJapan.Thecommunicativeapproachuseslanguageforrealpurposestocommuni-cate,anddemandsthatthestudentsshouldbeexposedandtrainedtouseauthentic
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communication.Therehasbeensomeresistancetousingthecommunicative
methodinJapanbecausesomestudentswhohavebeenschooledingrammar
translationfinditdifficulttocomprehendwhatC.L.T.entails(Cross,2005 ）,butteachertrainingcanhelpbridgethegapofmis-perception.OnestudybySakui
＆Gaies,
（1999 ）of1300JapaneseuniversityEnglishlearnersactuallyshowedthatstudentsdidhavesomeawarenessofbothtraditionalandcommunicativeapproachestolearningEnglish
。Japanesestudents,generally,mayhaveapassivevocabularyandknowledgeofstructure,butareusuallyunfamiliarwithusingEnglishinthesocialcontext,andaredeficientinskillsandstrategiestogoaboutcommunicatingornegotiatingmeaningofwords.Therefore,amodeloflanguagewhichemphasizestheroleofsocialinteractionandthatprovidesawiderangeofcommunicativecompetencieswouldbeeffectiveinmeetingthestudents'needs.Onemodel,developedbyBachman
（1990 ）,describesallthefacetsofcommunicativecompetence.BachmanModel
Bachman'sCommunicativeLanguageAbility(C.L.A.),dividedcompetence
intoorganizational,andpragmaticcompetence.Organizationalcompetencecovers
grammaticalcompetence,whichismadeupofthegrammarandrulesofEnglish,
anddiscoursecompetencethatcomprisesoftextcohesionandcoherence.Prag-
maticcompetence,0ntheotherhand,coversillocutionarycompetenceandsocio-
linguisticcompetences.IUocutionarycompetenceinBachman'smodelrecognizes
thenecessityoflanguagefunctions,howthelanguageisusedtogetthingsdone,a
keyfactorinteaching,andrecognitionthateverythingpeopleutterhasafunction,
orservicesaneed.Furthermore,insocio-linguisticcompetenceBachmanmentions
theimportanceofrecognizingculturalreferencesandusingreducedspeech,both
vitalforimprovingcommunicativecompetence.Essentially,theBachmanpaper
wasdesignedmoreforatestingformat,butthismodelprovidesimportantelements
tobeginconstructingabasicframeworkforthinkingaboutwhatisactually
necessarytoachievecommunicativecompetenceintheclassroom ・
皿 嶮些Afteraconsensusontheoriesbehindcommunicationhasbeenreached,syllabusesneedtobedecided.Syllabusesarewaysoforganizingthematerialthatshouldbetaughtonacurriculumandprovidesfocusforwhatshouldbestudied,alongwitharationaleforhowcontentshouldbeselectedorordered.Selectionforcommunicationmightincludepre-existingsyllabustypesasoutlinedbyin
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Krahnke's(1987)book,asthefollowing:
1)Structural －grammaticalandphonologicalstructuresaretheorganizingprinciple,withthesequencingdecidedbyeasytomoredifficultstructures
・2)Notional/Functional
－Notionsareideasthatthelanguageexpresses,suchascolorage,timeetc.Functionsdescribethewaythatlanguageisusede
・g・apologizing,greetingetc
…AfulldescriptionoffunctionshasbeenprovidedbyVanEKandTrim(1998).ThisoriginallistwasinitiallyproducedinresponsetoaneedtoequiplearnersofEnglishinEuropewithbasiccompetenciesforbothsurvivalandtravelpurposes.Itconsistsofsectionsentitledseekinginformation,expressingandfindingoutattitudes,decidingoncoursesofaction,socializing,structuringdiscourseandcommunicationrepair.Althoughthesefunctionsweremadeforsurvivalandtravelpurposes,someofthefunctionswillalsobevalidforbothESP,andsocialpurposes
・3)Situational
－Thissyllabusaddresseswherethelanguagemightoccur.Fortourism,situationsmightincludeatahotelreception,attherestaurant,etc..4)Topic
－similartosituations,butdealswithafinitetopicthatmayalsobeasituation,eg-hotelreceptionorrestaurantcustoms.Bothtopicsandsitua-tionsfortourismhavebeenpartlydefinedbythetestsofEnglishTourismProficiencyTest(E.T.P.T.),whichisatestheldonceayearbytheNationalAssociationofLanguage,BusinessandTourismEducation.Theteste
χamineslisteningandreadingskillssimilartoTOEIC,andisalreadypopularwithsomeofthestudentsatTU(seesiteofNationalAssociationofLanguage,BusinessandTourismEducation).5)Skill-based
－forcommunicationthistypeofsyllabuswouldberelatedtothesub-skillareasofspeakingandlistening.Examplescouldbelisteningforthemainpointorsummarizingwhatsomeonehassaid.Thesub-skillswillbediscussedmoreinthedirectmethodsection.6)Task-based
－Thissyllabustypeisbasedaroundtasksthatspecifysomethingthatstudentsshoulddowiththelanguage,otherthanconcentratingonthelanguageitself.Therationalisthatstudentsdevelopimplicitknowledgeincidentallythroughcommunicatinginthelanguageandthefocusisonmeaning,ratherthangrammar,oftenwiththestudentschoosingthelanguagetheyneedtocompletethetask.Tasktourismmightincludeplanningatour,ordesigningamenu(ForafullexplanationoftasktypesseeWillis,(1996))
・7)Content
－ThiswouldincludeESPwherestudentsaresimultaneouslyIan-
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guagestudentsandstudentsofwhateversubjectisbeingtaught,i.e.tourism ・Owingtothespecialistnatureofcertainaspectsofworkingintourism,somefocuswillneedtobemadeonthecontentitselfratherthanlanguagelearning.Along,withcontent,importantforthesesyllabiarethewaythatthelanguageisorderedorsequencedwithinthem.Thissequencingwilltakeintoaccounthowmuchtimeforinstructionisavailableanddetermine,usuallybye
χperience,whichitemsbuildupon,orsupportotheritems.Tabletwohassomeexamplesofsequenc-ingtopicandfunctionalsyllabi:Table2Tableshowingpossiblewaysoforderingthreetypesofsyllabus
Grammar Topic Functional
Frequency Interest Need
Availability Need Interest
Comple χity Relevance Comple χity
Orderofacquisition Depth
Krahnkepresentsthesesevensyllabionacontinuumofemphasisonformor
discretepartsofthelanguagestartingwithstructuralthataresyllabithatareentirely
discreteintermsoftheformthattheyaretaughtin.Therationaleforthesesyllabi
isthatseparatelanguagepartsaretaught,anditisthejobofthestudenttotryto
piecethemaltogetherwhentheywanttospeak.Attheotherendofthecontinuum
aresyllabi,liketasksorcontent けhatfocusalmostentirelyonthemeaning 。Insummary,studentsatTUwillneedEnglishforE.S.P.andgeneralEnglishpurposesforfunctioningatworkandinsocialsituations.Aftersettingahighintermediate-1owadvancedexitrequirementthatthestudentsshouldreachaftertwoyearsofcompulsoryinstruction,teachers/curriculumdevelopersneedtodecideoneitheraudio-lingualism,orcommunicativelanguageteachingasthetheoreticalbase,orapproachofthecurriculum.Thelatterhasbeendescribedinsecondlanguageliteratureashavingtwomainseparateelements:organizationalandpragmaticcompetence,bothofwhichshouldbeincludedinacurriculumforteachingcommu-nicativecompetence.Consensusshouldalsobereachedonthetypeandorderingofsyllabususedinthecurriculum.
LanguageNeeds －Whoarethelearners?Alongwithtargetneeds,lwilldealfirstlywiththequestionofwhothe
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languagelearnersare.Thecompositionofthestudentsinthefirstandsecondyear
willbedealtwithintheParticipantssectionofthispaper.lwouldliketoaddthat
thesestudentsaretypicalofuniversitystudentsatothermiddle-rankinguniversities ・Veryoftentheuniversitythattheyareinisnottheirfirstchoicebeforeenteringuniversity.Oncetheyareinuniversitytheirtimeistypicallytakenupwithcompulsoryandelectiveclasses,part-timejobs,andextracurricularactivities
・Furthermore,theywouldhavebeenpredominantlytaughtbythe
“yakudoku"system,wherebytheyhavebeentaughttomemorizegrammarruleswhentheyneededtositfortheirheavilygrammar-biaseduniversityentrancee
χams.Students'orientationtothe
“yakudoku"appearstodissipateoncetheneedtopasstheexamshasfinished.Whatisleftthenarestudentswhohavelotsofpassiveknowledgeandpossiblysomevocabularyretention,butcannotusewhattheyhavelearntin
“real"communication.
LanguageNeeds －Whyarethelearnerstakingthecourse?Alongwiththeobviousanswerthattheclassesarecompulsoryandareneededtogainenoughcredittograduate,comesotherreasonsfortakingthecourseitself.In2005lcarriedoutasurveyamongfirstyearsrelatingtotheirreasonsforstudyinggrammar.Thestudyrevealedfourmainreasons,ormotivationforstudyinggrammar.Thebiggestmotivationwasextrinsicmotivation,ortheexternalrewardthatstudyingcanbring,forexamplemorequalifications,andachanceofabetterjob.Thesecondlargestmotivationfactorwascalledintegrationandthiswascomprisedofaneedtostudytofacilitatecontactwithforeignpeopleabroad.Theleastlikelyfactorsaffectingstudywereintrinsic,oradesiretolearnsomethingforthepleasurethatitbrings,andmotivationalintensity,whichwasrelatedtospendingahighamountoftimeoutsideofuniversityclassesstudyinggrammarandintrinsicfactors.Thisstudyconcentratedonreasonsforstudyinggrammar,butdiversitiesofstudentmeansonthefourfactorsinthatstudyindicatedsomevariationinmotivation,forallfourtypes.ItcanbesaidthatdifferentreasonforstudyinggrammarcouldalsobeappliedforaneedtospeakEnglish.InotherwordstheremaybeseveralreasonswhystudentsneedorwanttocommunicateinEnglish.
LanguageNeeds －Howwillthelearnerslearn?Thefinalsectiontocoverishowthelearnerswilllearn.Afterdecidingtheapproachandsyllabi,weneedtoaskhowthesewillbetaughttostudents.
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Richards（1990）advocatestwomethodsforteaching,whicharethedirectandindirectmethod,bothofwhichcanbedescribedasbeingpartofcommunicativelanguageteaching
・DirectMethod
Thedirectmethodmeansstudentsareexplicitlytaughthowtodealwith
conversationmanagement,andspecificmicro-skillsofspeaking.Thisdirect
methodmayalsoincorporatesomeofthemorediscretebasedsyllabi,suchas
structural,functional,situational,topicandskill-basedsyllabi.WorkbyHerman,
Olson&Flanigan （1995 ）suggestadefiniteneedforexplicitexplanationintheclassroom.SomeofthecoreareasthatshouldbecoveredinacurriculumusingthedirectmethodhavebeendealtwithindepthbyDornyei&Thurell
（1992 ）.Directskills,accordingtoDornyei&Thurell,includesconversationmanagementthatemphasizesteachingstrategiesandstructuresofconversationtoprovidestudentswithtimetothink,givenewwaysofexertingcontroloverwhatissaid,andprovideinvaluabletoinstiltheinitialconfidencenottobeputoffwhentheintendedmessagebeingnegotiatedisnotimmediatelycommunicated.ThelastpointiscommonplaceinJapaneseclassroombecausemanyJapaneseEnglishstudentsatuniversityleveltendto
“runaway",ratherthandealwithdifficultspotsthatappearduringcommunication.Tohelpwiththesedifficultspotsstrategiessuchas
“usingfillers"and
“askingforrepetition"canbeemployedeffectively.Suchstrategies,alongwithanawarenessofthestructureofconversationfromopeningthroughtoclosingaconversation,needtobetaughtexplicitlyonaconversationcourse
・WithoutteachingthesebasicsprinciplesofconversationitwouldbedifficulttoexpectJapanesestudentsto
“start"engaginginconversationwithnopreparation 。Explicitskillscanbetaughtthroughdialoguesastheyprovidethestudentswithinformationaboutthecommunicativeroleofconversationmavarietyofsituationsandfunctions.Also,dialoguesworkwellforstudentswhoperhapsdonotregular-lyusespokenEnglishoutsidetheclassroom,andareagoodwayto,onceagain,getthestudentsusedtousingthesoundsofEnglishinconversation.Dialoguesadditionallycouldhighlightfunctionallanguage(illocutionarycompetence
）throughexposingthestudentstoavarietyofcommunicativesituations,andthere-foredealwithimportantareasofcommunicativecompetenceidentifiedinBachman'smodel.IndirectMethodIncontrasttothedirectmethodistheindirectmethodthatfollowstherationale
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thatclearcontexts,wherenewlanguagecanbeunderstoodandmadecomprehen-
sible,allowstudentstoacquirelanguagenaturally,asLlchildrendo.Inthe
indirectmethodstudentslearnconversationskillsbyengaginginconversation ・Comparedtothedirectmethod,theindirectmethodiscertainlya10tnewer,andisbasedonstudiesofinteractionbetweennativeandnon-nativespeakersthatfoundthatwhencomparedtotwonativespeakershavingaconversationthediscourseissyntacticallylessdense,containsmorehighfrequencywords,slowedspeechratebythenativespeakerandmorequestionsbythenon-nativespeaker.Thesemodifica-tionsarebelievedtohelpdevelopthenon-nativespeakers'interlanguage.Pica(1987,p.8)statesthat
“whatenablesstudentstomovebeyondtheircurrentinterlan-guage
…areopportunitiestomodifyandrestructuretheirinteractionwiththeirinterlocutoruntilmutualcomprehensionisreached".Thismodificationandnegotiationprocessisnotonlyteacher-studentinteraction,butmoreimportantlystudent-studentinteractionswillbethedominantfeatureoftheclassroomdiscourse,asstudentsfine-tunebothinputandoutput,andengageinthenegotiationofmeaningessentialindevelopingstrategicandsociolinguisticcompetenceinIan-guageuse.Theteacher'sjobinanindirectmethod-basedclassroomisthentoprovideopportunitiesforinteractionandnegotiationofmeaningthroughthemediumof,amongotherthings,contentbasedandtask-basedteachingsyllabi,bothofwhichhaveagreatemphasisonthemeaningratherthanstructureofthelanguage.Theindirectmethodandassociatedsyllabineednotbetaughtexclusively
；infactmostcurriculawillincludeacombinationofsomeofbothdirectandindirectteachingmethods.Thebalancebetweendiscreteformandmeaning(Long,1991)isanimportantonebecauseitensuresboththelinguisticaccuracyofwhatissaidandtheappropriatenessandfluidityofthelanguagethatisbeingused
。Insummary,inanswertothequestions,whyisthelanguageneededandwhatshouldthecontentareasbe,itisimportanttorecognizeanumberoffactorsgovernwhatshouldbetaught.Theliteraturestatesthatteachingcommunicationrestsprimarilywithtwomainapproaches,excluding
“grammartranslation",andthosearetheaudio-lingualandcommunicativeapproach.Afterdecidingontheapproach,thetypeofsyllabusneedstobedetermined.Therearemanytypeofsyllabustochoosefrom,rangingfromcompleteteachingofdiscretepointsofthelanguagetoafocuspurelyonmeaningandcontent.Thisdistinctionbetweentheendsofthecontinuumisemphasizedbythedirectandindirectteachingorienta-tions.Theformer,likethediscretesideofthesyllabicontinuum,dealswith
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teachingconversationintheformofitsconstituentparts.Thelatter,indirect,is
similartohowpeoplelearntheirnativelanguage,andisconcernedwithcreatingthe
situationwherestudentscaninteractwitheachothernaturally.Oncethequestions
abovehavebeenanswereditwillthenbepossibletostarttodecidewhatgoalsand
objectivesarenecessaryforthecommunicationcurriculum.
Participants
Thetwogroupsofparticipantsforthisstudy,aspreviouslymentioned,willbe
studentsandteachers.Thefirstgroup,students,consistsoffirstyearsandsecond
yearsatTU.Bothofthesegroupscomprisearound230(forthisstudytherewere
189firstyearsand203secondyears)studentsperacademicyearinthetourism
department.Atpresentthesestudentstakethreehoursofcompulsorytourism-
relatedEnglishclassesaweek.Aftertwoyearsofthiscompulsoryeducation,it
worksouttoberoughly(minustests)150hoursofEnglishstudy 。Although,nodataaboutspeakingabilityexists,thereisinformationfromseparateplacementteststhatthestudentssitatthebeginningofeachacademicyear.DatafromtheplacementtestsforthepresentfirstandsecondyearpopulationcanbeseeninTablethree.Apartfromtheapparentlackofreliabilityoftheplacementtests(currentlybeingrevised)
けherangeofscoresforsubsets(listening,readingandgrammar)ofeachyeararequitebroad,indicatingapossiblerangeofabilities
。Table3Descriptivestatisticsforfirstandsecondyearplacementtests2006
FirstYear（N ＝228）SecondYear （N ＝213）
List. Gram. Read. Total List. Gram. Read. Total
TotalScore 15 26 9 50 10 35 10 55
Range 2-15 4-22 0-9 10-44 O-8 4-28 O-10 7-43
Mean 8.6 13 5.9 27.7 4 15.9 4.2 24.19
SD 2.7 3.8 1.7 6.6 1.7 5.2 2.6 7.3
Reliability(a) .60 .62 .40 .76 .37 .77 .44 .79
Withoutacleardiagnosticofindividualspeakingabilities,itissubjective,atthe
least,toplacestudentsliketheseaboveintoclassesofsimilarspeakingabilities
basedontheabovepassiveskills.Acommunicationplacementtestwillneedtobe
usedtogroupstudentsofsimilarabilities.
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ThesecondgroupofparticipantsforthisstudyistheEnglishteachersatTU,
ofwhichthewriterofthisreportisone.Therearecurrentlyfiveteachersteaching
EnglishinthetourismdepartmentatTU.Threeoftheteachersarefull-time,and
theothertwoarepart-time.Thefull-timeteachershaveallbeenteachingatTUfor
atleastthreeyears,whereasthepart-timeteachershaveonlystartedthisyearto
coverashortfallinthenumberofclassestobetaught.Ideally,bothfull-timeand
part-timeteachersshouldbeusedinthisstudy,butforparticularreasonspart-time
teacherswerenotincludedinthestudy ・
Materials
Thispapercollecteddatafromteachersandstudents.Datafortheteachers
wascollectedbybothquantitativeandqualitativemeans,throughanopen-ended
questionsandagroupdiscussion,andthedatacollectionmethodforthestudents
wasaquestionnaire.
Teachers
Owingtothesmallnumberofteachersparticipatinginprovingdata,aquesti-
onnaireanddiscussionwereusedtocollectdata.Thequestionnaireforthe
teacherscanbeseeninAppendixB,whichcontainsspacesandchoicesforteachers
toprepareadiscussionrelatingtoapproaches,syllabiandmethodsthattheyprefe 「touseforcommunicationcurriculumatTU.Theapproacheshavebeendividedintoapreferenceforaudio-lingualorcommunicativeapproaches.Furthermore,ifteachersbelievethatacommunicativeapproachisnecessary,theyneedtospecifywhichoftheareasoutlinedbyBachman
（1990 ）,inhisanalysisofcommunicativecompetence,areappropriatefordescriptionsofcommunicativecompetence.After,approachestheteachers,next,evaluatedtheappropriatenessofeightsyllabusesoutlinedbyKrahnke
（1987 ）,includingamixofthosesyllabi.Finally,teacherswereaskedabouttheirthoughtsonadirectandindirectmethodtoteachthesyllabi.Aftereachsection,spacewasprovidedforcommentsthatteachersmaymake.
Students
Thelargenumberofstudentstakingpartinthisstudydictatedaneedtousea
survey,sothatmanyresponsescouldbecollectedandgeneralizationsmadeonthe
findings.Thesurveyconsistsof100statements(Appendi χC)thatrequirealevel
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ofagreementonafive-pointlikertscaleasfollows:1=stronglydisagree,2=
disagree,3=neutral,4=agree,and5=stronglyagree.Thequestionswerebroken
downintoeightsections,thus:reasonsforcommunicating,classtypes,learning
styles,non-tourismtopics,tourismtopics/situations,prefe 汀edjobsaftergraduation,speakingskillsandfunctions.Thestatementsusedinthissurveycamefromliterature,anddiscussionamongtheEnglishteachersatTU
。Thefirstsection,reasonsforcommunicating,consistsoftenstatementstobetterunderstandstudents'motivationforwantingt0learnspeaking.Thestatementscoverthefourmainareasofmotivationforstudymentionedinlanguageneedssectionfocusingonwhythelearnerswouldtakeacommunicativecourse.Thoseareascover,intrinsicande
χtrinsicmotivation,aswellastheneedtocommunicatewithforeigners,andfortheenjoymentofspeakingEnglish.Thenextsection,classtype,coversninestatementsdesignedtoelicitopinionsonwhetherthesecommunicationskillsshouldbetaughtseparatefromotherskills(reading,writing,etc.
）,ortogetherwithotherskills.Itfurtherseekstofindoutwhether,ornot,thestudentswouldprefergeneralEnglishcommunicationskillsinthefirstyear,andworkrelatedcommunicationskillsinthesecondyearofcompul-soryclasses.Therearealsotwostatementsattheendthatelicitstudents'viewsonwhoshouldteachwhichparticularskillareas,e
・g・，Japaneseteachersteachingonlyreadingandwriting,orforeignteachersconductinglisteningandspeakingclasses.Thethirdsectionisgivenovertostudentstoexpressthetypesoflearningstylestheyprefer.The18statementsinthissectioncamefromanumberofpreviousstudies,Willing
（1988 ）,andRichards （1995 ）,andalearningstylestudy,Sakui&Gaies
（1999 ）.A11threestudieshadovertenstatementseach,soonlythemostappropriatewerechosenforthisstudy,basedontheinformationfromtheliteraturesection.ThetopicofthestatementsincludeduseofEnglishonlyintheclass,generallearningstyles,andthosestylesprevalentincommunicativeandnon-communicative
けraditionalEnglishcurricula.Alongwiththesestatements,inclu-sionwasalsogiventostatementsthatmightindicatestudents'preferencebetweendirectandindirectteachingmethods
。Thefollowingsection,topicsfornon-tourismtopics,requiresstudentstochoosefromseventopicsthattheymightwanttodiscussinEnglish.Thislistcamefrommyexperienceatteachingoralcommunicationatanumberofuniversities,andreflectstopicsthatJapanesestudentshavepreviouslyshowninterestin.Thelistcouldhavebeenmuchlonger,butmoretopicscouldbecanvassedonthefirstday
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ofacommunicationclass,whennewstudentscanexpressinmoredetailthetopics
theywouldliketodiscuss.
Afternon-tourismtopics,comeseighttourismtopics/situations,whichwere
decidedthroughtwoprocesses.Thefirstprocesswasselectingtopicsthatlhad
beenteachingpreviouslyaspartoftourismEnglishatTU,andsecondly,topicsthat
appearedinthetestsfortheEnglishTourismProficiencyTest(E.T.P.T.),were
included 。Thesixthsectionwasinformationaboutjobsthatstudentswantedtodoaftergraduation.Thefieldsincluded20jobsthatweregeneratedfromapreviousstudyofsecondyearcareeraspirationsconductedin2005.Informationfromthissectionmayindicateopportunitiestoprovidemorespecialistjob-relatedcourses,ifdemanddictates.Theseventhsectionrequiresstudentstoratehowmuchtheyuse13speakingstrategiesthatmightbeusefulforcommunicationinEnglish.ThesestrategiesweretakenfromtheworkofDornyei&Thurrell(1992).FurtherideasforstrategieshavebeentakenfromatextbookthatexemplifiesstrategyuseinEnglish,andisatextthatmanyteachersusetoteachcommunicationinJapan(Kehe&Kehe,2005),aswellasTUteacherideas
。Thefinalsectionisbasedonfunctions,orusesofthelanguage.StudentsneedtoindicatewhichtheyfeeltheywouldneedforcommunicationinEnglish.ThelistwastakenfromVanEKandTrim(1998),whichoriginallydescribed131functions
・Itwasinefficienttolistallofthefunctionsforthequestionnaire,sosomeofthefunctionswerecombined,forexampleexpressingandenquiringaboutacertainideas.Therewasalsoalotofduplicationfromthepreviousstrategiessection,plusmanyofthefunctionsweresimplynotapplicabletoJapanesestudentsbecausetheywereoriginallydesignedforsurvivalEnglishpurposesinEurope.Theoriginallistof131wasreducedinthisstudydowntojust15functions
。AllthesectionsforthissurveyweretranslatedfromEnglishintoJapaneseandcheckedandalteredbytwonativespeakersofJapanese,bothofwhomareveryproficientEnglishspeakers.
Procedures
Teachers
TeacherswillusethequestionnaireinAppendi χBasanagendatoguidethe
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conversationandcanvassopinionsinagroupdiscussion.Someconfusionmay
ariseinrelationtoconceptsthatlhavepresentedinthequestionnaire,suchasdirect
method,sothissheetwaspresentedtoallteachersaweekbeforethediscussionto
providetimetoprepareideas,andpossiblyclarifyanypoints.
Students
StudentsfromthefirstandsecondyearwereaskedtofilloutaJapanese
translatedversionofAppendixCin15minutesinclass.Thestudentsfilledout
theirdegreeofagreementonmachine-readablecardsandtheresultswerecollected
andanalyzed.
Results
Theresultshavebeendividedintotwosections けhoseoftheteachersandthestudents.Firstlylwill100kattheteachers'results.ThethreeteachershadameetingtodiscussthepointscoveredinAppendixB.ToreporttheresultslshallusethesameorderofissuespresentedinAppendixB.Thefirstitemfordiscussionwasapproaches,orphilosophicalbeliefsaboutlanguageteaching.A11teacherssawthebenefitofusingthecommunicativemethod
；withoneteacherstatingthatwhenstudentshaveareasontocommunicatethecommunicationismorerealistic.Asfortheaudio-lingualapproach,anotherteacherbelievedthatrepetitionisappropriateforstudentstolearnEnglishcommunication.Thispointwasreinfor-cedbyallteachers,whoalsothoughtthatthismethodisgoodforpronunciationandintonationchecking.However,twooftheteachersfeltthatrepetitionshouldnotbethebasisforallcommunicationintheclassroom.Thene
χtsectionreferredtothefourelementsofBachman'smodel,whichallteachersagreedwereimportant,withperhapsgrammarnotbeingemphasizedtoomuch,buthavingaplacewithinacommunicativesyllabus.Next,comessyllabus,orwaysoforganizingcontentinthesyllabus.Oneteacherthoughtthatsituationalandtopicsweretheeasiesttouse,andthereforethemostappropriatetypeofsyllabus.Forhigherlevel,itwasthoughtthatacontentsyllabuswouldbemostappropriatebecauseitismoreimportanttoimmersestudentsincontentathigherlevelsofproficiency,whereaccuracyisnotarealproblem.Therewasalsoagreementthatacurriculumforcommunicationsyllabusshouldcontainamixtureofdifferencesyllabuses,withasmentioned,attentionbeinggiventotopics.Finally
けheteachersagreedthatbothdirectandindirectmethodsshouldbeincorporatedintothesyllabus.Overall,the
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teacherswereinfavourofcommunicativecurriculumthatincorporatedawiderange
ofsyllabi,andusedbothdirectandindirectmethods 。lwillnowlookatthestudents'results.A11theinformationfromthesurveyswascollectedandtransferredtoanexcelspreadsheettomakestatisticalcalculationseasier.WithfurtherhelpfromasoftwarepackagecalledSPSS,lhaveusedthreebasicstatisticstoanalysetheresults,whichhavebeendividedprimarilyintotheeightparts.Thosethreestatisticsaremeans,correlationandfactoranalysis
。Themeansaregeneralstatisticsthatshowanaverageofthetotalstudentswhoanswered,say,stronglyagreeforaparticularquestion.Beingthatthelikertscalerunsfromonetofive,thecloserthemeanistofive,themoreagreementwasobservedforthatquestion/statement.Conversely
けhelowerthenumberistowardsone けhelessagreementwasrecordedforthatquestion/statement.Meansarealsoavailableforcomparisonbetweenthetwoacademicyears
。Next,correlationstatisticswerecalculatedthroughtheSPSSsoftwaretofindwheretwostatementshaveasimilar,opposite,ornocommonpattern.Avaluenearonewouldindicatethattwostatementsarerelatedpositivelytoeachother,andwhenonevalueishigh,soistheother.0ntheotherhand,avaluenearertominusoneindicatesthatthestatementsareinverselyrelated.Whenonestatementisscoredhigh,thecorrespondingscoreonthesecondstatementwillbescoredlow.Avaluenearzeromeansnorelation.Forthisstudyap-valueof0.01wasused,andonlyrelationships,positiveorminus,showingthisstrengthofp-valuewerereported
・Afinalcautionaboutcorrelationsshouldbemade,andthatisthateventhoughstatementsmaybestronglycorrelated,wecannotautomaticallyimplyacause-effectrelationship,rather,sometentativepredictionorpossiblereasonwillbeforwardedforthehighcorrelation
。Finally,factoranalysis(FA),adatareductiontechnique,helpedtoidentifyconstructs,unobservablebehaviourthatcharacterisepeopleassimilarordifferent,suchasreasonsforcommunicatingorlearningstyles.FAlooksforcorrelationalpatternstoproduceafactoredsolution.Thestatementsorquestionscontainedinthefactorsshouldhaveavalueofover
。4tobesignificanttoafactor,buttwovaluesover
。4onthesamequestionisnotsogood(complexitem).Complexitemsshouldbeavoidedordisregardedaswecannotspecifywhichfactorastatementshouldbelongtowithanydegreeofcertainty.Whenanumberofitemsappearinthesamefactorwithhighfactorvalueswecouldclaimthattheyappeartobemeasuringthesameconstruct.
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Reasonsforcommunicating
TheresultsforthemeansofthestatementscanbeseeninTableFour.There
werenosignificantdifferencesbetweenfirstandsecondyears,sothetwogroups
werecombined.ThehighestmeanswereseenbytravelabroadtouseEnglish,
gettingajobinJapan,gettingbetterscoresontests,enjoyingcommunicationmore
andtocommunicatewithforeignersinJapan.Themiddlescoringmeanswere
gettingcredit,gettingajobinaforeigncountryandparticipatinginhomestays
abroad.Finally けhelowestmeanswereseenforpracticingEnglishwithJapanesefriendsandtakingpartinspeechcontests.Table4MeansofallstudentsandfactoredsolutionforreasonsforcommunicationinEnglish
Reasons Means Factorl Factor2 Factor3
1.Getcreditfortheclass. 3.5
2.CommunicatewithforeignersinJapan. 3.9 .54
3.TravelabroadanduseEnglish. 4.1 .63
4.GetagoodjobinJapan. 4.2 .54
5.Getagoodjobinaforeigncountry. 3.4 －.67
6.Participatehomestayprogramabroad. 3.6 －.71
7.Getabetterscoreintests 3.9 .51
8.PracticeEnglishwithJapanesefriends. 2.7 －.70
9.EnjoyEnglishcommunicationmore. 3.9 .58
10.TakepartinEnglishspeechcontests 2.1 －.64
Theseresultswerealsoconfirmedinafactoranalysis.Thefirststatementdidn't
factorwithanything,butfactoronematchedwiththehighscoringmeans,and
seemedtodescribeasituationwherestudentsarecommittedtoworkinginJapan,
withrecognitionoftheimportanceofgoodscorestogetajobinJapanesecom-
parties.Suchstudentsalsowanttotravelabroadandcommunicatewithforeigners
inJapan.ThesecondfactorcoversusingEnglishabroadforalongperiodoftime
forstudyingpurposes.Thenegativevaluedenotesconsistentlylowmeanvalues ・Thelastfactorthree,representsusingEnglishinJapanonly,eitherwithfriendsorforaspeechcontest,withagainminusfiguresforlowmeans.
ClassTypes
TheresultsfortypesofclassesthatstudentswantcanbeseeninTable5.The
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highestmeanswererecordedforstatements12,13,14,15and18.Ofthesestate-
ments,significantdifferencesinmeanswereseenforquestion14,whichthefirst
yearswerehigher,andstatement18,forwhichthesecondyearswerehigher ・Middlestrengthmeanswererecordedforquestionslland19.Thelowestmeanswereproducedbystatements16and17
。Table5Meansofallstudentsforpreferredclasstypes
Classtypes Means
11.communicationskillstogetherwithreadingandwriting. 3.6
12.Studycommunicationskillsforworkandsocialpurposestogether. 4.2
13.Bettertostudycommunicationskillsingroupw/similarabilities. 3.9
14.Iwanttostudygeneralcommunicationskillsinthefirstyearonly. 4.2
15.Wanttostudycommunicationskillsforworkinsecondyearonly. 4.1
16.Ineedaseparateclassforspeak/listeningfromreading/writing 3.3
17.Read/writingclassesshouldbetaughtbyJapaneseteacheronly ・ 3.1
18.Listen/speakclassesshouldbetaughtbynativespeakeronly. 4.2
19.Areasforcommunicationshouldbedifferentfromyearlto2. 3.5
Forbetterinterpretationofthemeans,acorrelationtablewasproducedfor
classtypes,andcanbeseeninTableSix.Onlysignificantcorrelationsbelowp ＜・01wererecordedwiththepositiveandnegativesignssignifyingthedirectionofthecorrelation.Thereseemstobetwopatternsthatemerge.Thefirstisthatallthestatementsthatsawhighmeanscorrelatewitheachother,havesomecorrelationwithstatement11.Thesecondpatternshowsthatthemiddlemeans,e
χceptstate-ment11,andthelowmeansdidn'tcorrelatewithanything
。Table6CorrelationTableforstatementsrelatedtoclasstypes
Q12 Q13 Q14 Q15 Q16 Q17 Q18 Q19
oil + ＊＊ + ＊＊ + ＊＊
Q12
+ ＊＊ + ＊＊ + ＊＊ + ＊＊
Q13 + ＊＊ + ＊＊ + ＊＊
Q14 + ＊＊ + ＊＊
Q15
+ ＊＊ + ＊＊
Q16
+ ＊＊
Q17 _ ＊＊
Q18
+ ＊＊
＋** ＝significantpositivecorrelation －** ＝significantnegativecorrelationsuggestTheseresultsseemstosuggestthatstudentsgenerallywantseparateclassesforreadingandwritingandcommunicationbecauseofthelowermeansforstatement
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11.Theotherstatementssuggestthatstudentswantgeneralcommunicationskills
inthefirstyear,preferablytaughtbyanativespeaker,withsomereadingand
writingincorporated.Thesecondyearshouldcoverclassesthatconcentrateon
workrelatedEnglish,ESP.A11classesshouldbeseparatedbycommunication
abilities.
Learningstyles
ThemeansandfactoredsolutioncanbeseeninTableSeven,withthestatement
ontheleftshortenedandmodifiedtofitononeline(forthefullstatementcheck
AppendixB).Thehighestmeanswererecordedforquestions20,21,22,24,26,28,
30and36,whichalsohappentofactortogether.Thisfactorrepresentsthemore
communicativestyleofteaching,perhapslinkedtoamoreindirectstyleofteaching
withemphasisonfluencyandcommunication.Althoughafullycommunicative
orientationwouldhaveincludedworkingwithpartnersandgroups,butthisstate-
mentdidnotfactoratall.
Table7MeansofallstudentsandfactoredsolutionforreasonsforcommunicationinEnglish
Learningstyles Mn Fl F2 F3
20.Inclass,1liketolearnbyconversationsinEnglish 4.1 .67
21.IliketolearnbytalkingtopeopleinEnglish 4.2 .68
22.IliketeachertohelpmetalkaboutmyinterestsinEnglish 3.9 .52
23.IliketolearnEnglishinsmallgroups/pairs 3.5
24.TheEnglishllearnisusefulforsomethinginthefuture. 4.6 .63
25.Iliketopracticedialoguesfromabookinclass. 3.2 .45
26.IenjoyfreeEnglishconversationwithnativespeakers. 3.9 .54
27.IenjoyEnglishconversationwJapaneseEnglishspeakers 3.2
28.Makemyselfunderstoodeveniflmakealotofmistakes. 4.2 .59
29.IwanttheteachertouseEnglishonlyinclass. 3.2 .70
30.Englishcommunicationclassesshouldbeenjoyable. 4.5 .75
31.Importanttorepeatmanytimestolearncommunication 3.4 .52
32.TounderstandEnglishitmustbetranslatedintoJapanese. 3.6 －.55
33.InEnglish,lfirstthinkJapanese,thentranslatetoEnglish. 3.5
34.InEnglishcommunicationclassesitisOKtouseJapanese. 3.1 －.69
35.Speakingmeansmemorizingsetdialogues. 2.9 .57
36.Bestwaytolearnconversationbydoingrealconversation. 4.4 .62
37.Speakingislikegrammar.Separatepartsbeforemastery. 3.1 .43
Factortworepresentedamoretraditionalstyleoflanguagestudyusingdia-
logues,repetition,andthisfactorrecordedlowermeans,signifyingthatstudents
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favourcommunicativeclassesovermoretraditionalstyleclasses.Finally,factor
threefactoredtogetherstatementsrelatedtousingEnglish/Japaneseintheclass-
room.ThereisastrongfactorshowingnegativecorrelationwithusingJapanese
andEnglish,butthemeansarelow,sotherecouldbeasplitinopinion,withsome
studentswantingonlyEnglish,andothersacceptingsomeJapanese.
TourismandNon-tourismTopics
TheresultsinTable8showthenon-tourismandtourismtopicsthatstudents
mayhaveapreferencefor.Forthenon-tourismtopicstherewerenosignificant
differencesbetweenthefirstandsecondyears,andhighermeanswererecordedfor
travellingabroadandinter-culturetopics.
Table8Meansofallstudentsfornon-tourismandtourismrelatedtopics
Non-tourismtopics Means Tourismtopics Means
38.Friends 3.6 45.travelagent 4.1
39.Family 3.4 46.hotels 4.3
40.Sports/health 3.7 47.restaurants 4.1
41.Fashion 3.8 48.airports 4.3
42.Socialproblems 3.7 49.ontheairplane 4.1
43.Travelingabroad 4.3 50.transport 3.8
44.Intercultural 4.3 51.sightseeing 4.4
52.shopping 4.2
Asforthetourismtopics,allseemedtobeatequallevelofpreference,with
perhapsaslightlylowerlevelfortransportonly.Onesign 汀icantdifferenceinmeanswasrecordedforthehoteltopic,whichhadmorepreferencewiththefirstyearscomparedtothesecondyears.
JobsafterGraduation
ThepreferenceforjobscanbeseeninTableNine.Theonlysignificant
differencebetweenfirstandsecondyearwasthatfirstyearsagreedmorewithbeing
undecidedaboutjobsthanthesecondyears.0nthewholethemeanswerelow,in
fact3.4fortravelagentworkcameoutthehighestmean,butthefactoranalysis
showedsomeinterestingresults.ThedivisionsfoundbySPSSappearstobe
consistentwithcertaingroupsofjobs.
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TablegMeansofallstudentsandfactoredsolutionforjobsaftergraduation
Jobsaftergraduation Means Fl F2 F3 F4 F5
53.Undecided 2.3 .46
54.Hotel 3.2 .72
55.Travelagent 3.4 .81
56.Tourconductor 3.1 .85
57.Airlinecompany 3.2 .41
58.Restaurant/catering 2.6 .76
59.Railwaycompany 2.2 .75
60.Weddingplanner 2.7 －.66
61.Tourguide 2.7 .61
62.Retail 2.2 .61
63.Publicservant 2.5 .57
64.Teaching/education 2.1 .70
65.Themepark 3.0 .54
66.Cosmetics 2.3 －.64
67.Tourismconsulting 2.9 .69
68.Financial 2.0 .61
69.Tradingcompany 2.1 .48
70.Publishingcompany 2.2 .51
71.Conventionplanner 2.7 －.58
72.Transport(general) 2.4 .91
Factorone,seemstobeagroupforjobsnotrelatedtotourism,butthesejobs
arenotsopopularfromthe10wmeans.Factortwosawthehighestoverallmeans
andseemedtodescribeagroupofjobs,exceptfortourguide,thatmakeupcommon
tourismservices,suchastravelagentandtourconductor.Factorthreecouldbe
describedasprimarytourismservicesthatdealdirectlywiththecustomeratthe
placeoftourism,includingfood,accommodationandthemeparks,andtheseplaces
havehighermeansamongthejobtypes.Thesetypesofprimarytourismservices
areavailableatplaceslikeTokyoDisneyland,whichareverypopularwithJapanese
people.Factorfourdescribesoverlandtransportservices,excludingair,butthese
meansarequitelowcomparedtoothermeans.Thefinalfactormightcoverjobs
thatfemalesseemtobemoreinterestedin.Wedding,cosmeticsandconvention
planninghaveanappealmorewithfemalesthanmales.Theresultsforjobsshow
separatedivisions,butwithpopularitygenerallybeingwithmainstreamtourism
jobs.
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Speakingstrategies
Thespeakingstrategiesthatstudentsuse,ordon'tcanbeseeninTableTenthat
showsthemeansandfourfactorsthatwerecreatedforspeakingstrategies.The
highestmeanswererecordedinFactortwoforstrategiesthatinvolvetakingaction,
汀somethinghasnotbeenheardorunderstood.Thesecouldbedescribedas
strategiesthathelpwithcommunicationproblemsthatthelistenerhas.Thenext
highestmeanswerefoundinFactorone,withstrategiessuchasrepeatingback
wordsyouhearandaskextraquestionstothespeaker,bothofwhichimply
continuingtheconversation,butwithoutthecommunicationtroublethatstrategies
infactoronerepresent 。Table10Meansofallstudentsandfactoredsolutionforspeakingstrategies
Speakingstrategies Mn Fl F2 F3 F4
73.Changemessagecontentifmypartnerdoesn'tunderstand 3.5 .41
74.Giveup,iflhavetroublecommunicatingthemessage 2.7 .66
75.Ifldon'tunderstandsomething,laskmypartnerforhelp 3.8 .61
76.Ifldon'thear/understand,askpartnertorepeatwhatsaid 4.1 .80
77.Ifldon'thear/understand,laskpartnertospeakslower 3.9 .80
78.Evenifdon'tunderstand,pretendto,andchangesubject. 2.8 .47
79.Iaskmypartnertoclarifysomethinghe/shejustsaid 3.0 －.54
80.Itrytosummarizewhatmypartnerhassaid 3.0 －.53
81.Iusefillersorhesitationmarkerswhenlwanttimetothink 3.6 .43
82.Iuserejoinderstoshowlamlistening(lsee,right …) 3.2 .67
83.Iaske χtraquestionstopartnertogetmoreinformation 3.0 .83
84.IrepeatmainwordsbacktopartnertoshowI'mlistening. 2.9 .64
85.Ie χplainwordsldon'tknowusingdifferenteasierwords. 3.3 .56
ThethirdhighestgroupofmeansareinFactorFourandthosetwostrategies
areaskingpartnertoclarifyorthelistenersummarizingsomethingsaidbythe
speaker.Bothofthesestrategiesinvolveeitherthespeakerorlistenerreviewing
somethingthathasbeensaid.ThelowestmeanswereseeninFactorThreefor
strategiesthatinvolvegivingupthemessageandpretendingtounderstand.Even
thoughthesearebothvalidstrategies,theyimplynotseekingtodealspecifically
withthecommunicationproblemitself.Overallstudentsseemtobefamiliarwith
onlyafewstrategiesthatdealwithproblemsincommunication,butseemtobe
unawareornotusingotherstrategies.
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FunctionsneededinEnglish
ThelastsectionofthesurveydealswithfunctionsofEnglish,whichstudents
maynotknow,orwanttouse.Noneofthemeanswerebelowthree,butinterest-
ingly,twodistinctgroupsoffunctionsappearedinthedata.Thehighermeanscan
beseeninFactortwo,andthelowermeansareinfactorOne.Themaindifference
betweenthesetwofactorsseemstobethedifficultyofthefunctionsthemselves.
Table11Meansofallstudentsandfactoredsolutionforfunctionsofthelanguage
Functions Means Fl F2
86.Expressingoraskingagreement/disagreement 3.4 .44
87.E χpressing/enquiringofdegreesofprobability/certainty 3.3 .77
oo.Ti;χpressing/enquiringaboutobligation 3.2 .83
89.E χpressing/enquiringaboutsomeone'sability/inability 3.2 .62
90.Expressing/enquiringwants/desire/preference/satisfaction 3.9 .71
91.Expressing/enquiringaboutemotions 4.0 .85
92.Expressing/enquiringaboutlikes/dislikes 3.8 .77
93.Offering/acceptinganapology 3.8 .69
94.Givingadvice 3.2 .71
95.Requesting/offeringassistance 3.6 .43
96.Making/accepting/declininganinvitation 3.4 .66
97.Greetingpeople 4.1 .82
98.Congratulatingsomeone 3.7 .38 .38
99.Opening/closingaconversation 3.5 .46
100.Changingthetopic 3.2 .60
Difficultyisonewaytoseparatefunctionsinsyllabus,andstudentsmayhave
consciously,ornot,dividedtheseintosuchagrouping.ThefunctionsinFactor
two けalkingaboutthingslikeoremotions,seema10teasierthanthoseinFactorone,usingobligation,requestingassistance.Insummation,theresultsshowedlittledifferencebetweenfirstandsecondyearsforthestatements.StudentsseemtowantEnglishforpurposesthatimplylivinginJapan.Classtypesstudentswantaremixedskills,butthefirstyearandsecondyearshouldbeseparatedbycontent.Moststudentsseemedtopreferamorecommunica-tivestyleoflearningovertraditionalrepetitionanddialoguepractice,butstudentsareindifferenttousingJapaneseintheclassroom.Thereissomepreferencefortravelandinterculturaltopicintheclassroom,butnorealpreferencefortourismtopics.Thejobsthatstudentswantedseemedtobedividedintofivegroups,withthemostpopularjobsbeingthosethatprovideservicestothetourismindustry,such
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astravelagentsandtourconductors.Students,alsodon'tusemanystrategiesfor
speaking,butdoseemtobeawareofstrategiesthatinvolvedealingwithcommuni-
cationproblems.Finallythefunctionsweredividedintotwogroupsofdiffering
difficulty.
Conclusion
Followingonfromasurveyin2005thatidentifiedaneedforimproving
speakingability,thepurposeofthisstudywastoproduceaneedsanalysisforthe
communicationpartofacurriculumfortourismstudentsatTU.Suchacurricu-
lumwouldhelpstudentstodealwithlifeaftergraduation,andtorealizethat
students,ascustomers,shouldplayapartinwhatandhowtheylearn.Theneeds
analysislookedatpreviousresearchincommunicationinsecondlanguage,andalso
involvedcollectingdatafromtwomainsources,thestudentsandtheteachers.The
needsanalysiscoveredtargetneeds,suchashowwillthelanguagebeused,whyis
thelanguageneededandwhatwillthecontentareasbe.Theneedsanalysisalso
coveredlearningneeds,suchaswhoarethelearners,whyaretheytakingthecourse
andhowwilltheylearn?
Tohelpanswerthesequestionsasurveywastakenofcurrentfirstandsecond
years,andalsoteachersprovidedinputontheseissues.Thefirstquestionasked
howthelanguagewouldbeused.Asindicatedintheresults,thestudentsare
tourismmajors,sotheywillneedlanguageforbothworkpurposes,whichmeans
E.S.P・，orEnglishforspecificpurposes.E.S.P.isamixtureofgeneralEnglish,plusanaddedabilitytofunctioninavarietyofworksituations.Therefore,classesatTUshouldfocusongeneralcommunicationforthefirstyear,andoncetheground-inghasbeenbuilt
けhesecondyearshouldcoverEnglishforworkpurposes.Thisnecessityforgeneralfirst,alsofitsinwiththeresultsthatsuggestseparateclassesforreadingandwritingandcommunication,withthesplitincontentbetweenfirstandsecondyear
。Thecontentareaforthecurriculumcanbedividedintoanumberofareas.Firstlyareentryandexitrequirementsforthecurriculum.Studentsshouldbesortedintogroupsofsimilarcommunicativeabilitiesatthebeginningofeachyear,andtheexitrequirementsshouldbesomewherearoundACTFLhighintermediatelevelforthefirstyearsandadvancedlevelforthesecondyears.Thecurriculumshouldalsointroducestudentstoarangeoffunctionsofthelanguageandstrategies
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forengaginginconversation.Thefunctionsintheresultsformedtwodistinct
groupsthatappeartobeseparatedbydifficulty.Thestudentsshouldbetaughtthe
easieronesfirst,followedbythemoredifficultones.speakingstrategiesthat
studentslearnshouldconcentrateonthosethatinvolvetakingaction,ifsomething
hasnotbeenheardorunderstood,aswellthoseforcontinuingthecontinuingthe
conversation.Strategiesthatinvolvegivingupthemessageorpretendingto
understandshouldbeavoided 。ThecontentitselfshouldbegearedtowardsstudentslivinginJapanandtravelingabroad,andshouldbeami
χtureofsyllabi,withthemaintypesbeingtopic.Forthefirstyearthetopicscouldincludetravelandinter-culturalissues,andforthesecondyearmosttourismtopicswillbesufficient,butwithperhapsanemphasisontrainingforthemorepopularjobsthatincorporatecommontourismservices,suchastravelagentandtourconductor.Also,populararejobsthatcoverprimarytourismservices,dealingdirectlywiththecustomerattheplaceoftourism,includingfood,accommodationandthemeparks
。Thelearningneedsstartwithwhoarethelearners.ItwasestablishedthatthesestudentsaresimilartootherJapaneseuniversitystudentsinthattheyhavebeenpredominantlytaughtbythe
“yakudoku"system,wherebytheymemorizegrammarrules,andhavenorealskillsincommunication.Thenextquestiondealswithwhyarethelearnerstakingthecourse,andthesurveyrevealedthatstudentsneedcommunicationforworkinJapan,fortravelabroad,toimprovetestscoresandtocommunicatewithforeignersinJapan.Theseresultscovermotivationthatcanbeexplainedbyextrinsicfactors,thatendwithareward,liketestscoresorjob,andintegrationmotivationthatimplieswantingtocommunicatewiththespeakersofthetargetlanguage.Finally,thesurveyaskedhowthelearnerwouldlearn.Bothteachersandstudentsagreedthatthecurriculumshouldbecommunicativelyfocused,withstudentsengagedinconversationinanindirectapproach.Teachersalsosawthatdirectteachingofstrategieswouldbeappropriatetohelpstudentshandlecommunicationsituationsbetter.Theremaybelessrelianceonmemorizingdialoguesasdefinedbyolderstylesofteachingcommunication,butrepetitionmaybeusedforpronunciation.OtherpreferencesincludetheuseofJapaneseinclass,whichgoesagainsttherationaleofcommunicativelanguageteaching
。Forthelastpartofthispaper,lhaveusedtheinformationanalysedintheresultssectiontomaketentativegoalsandobjectives.Thedifferencebetweengoalsandobjectivesarethelevelofspecificityofinvolved.Goalsaregeneraldescrip-
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tionsaboutthecurriculum,andobjectivesaremorespecificdescriptionsthat
involveexactlywhatthestudentswilllearnandbetestedonattheendofthe
curriculum.ThegoalsandobjectivesforthefirstyearsareinAppendixD,andthe
goalsandobjectivesforthesecondyearsappearinAppendixE 。InAppendixD,thefirstyeargoalsreflectaneedforstudentstobuildaninterestinEnglish,andrecognitionthatthefirstyearwilldealwithmainlygeneralcommunicationskills.Theworkobjectiveswillbeaddedtothisskillbaseinthesecondyear.Inthefirstyearstudentswillalsohavepassivevocabulary,whichneedstobeactivatedthroughanemphasisonfluencywithinthecurriculum,andtopicsincludingtravelandculture.ThefunctionsforfirstyearsincludethosefromthesurveyunderthesecondeasierfactorinTableeleven,withtheexceptionofopeningandclosing,whichhavebeenaddedbecausetheyrepresentanimportantfunctionthatpeopleusemthebeginningofcommunicationtoinitiateconversationwithpeople.StrategiesarecomprisedofthefirsttwofactorsfromTable10thathavehighermeans.Thesesamestrategieswerebytheteachersasessentialforcommunication
。ThesecondyeargoalsinAppendixErecogniseamovetowardsteachingE.S.P.fortourism,butbuildonthegoalsandobjectivessetforthefirstyears.OneextragoalthathasbeenaddedisrecognitionanduseofpolitelanguageasstudentsarebeingtrainedtodealwithcustomersmorethanEnglishforsocialpurposes,dealtwithinthefirstyear.Theobjectivesrecognisemoreofaworkorientation,andarethosethatweredeemedmoredifficult.Twonewfunctionsaddedaregivingasetoforalinstructionstocompleteataskanddescribingpeopleandplaces,bothofwhichwillbeindispensableforworkingwithintheserviceindustry.Thestrategies,again,includethosefromthefirstyear,andtwomoredifficultstrategieshavebeenaddedfromfactorfourinTableTen.Finally,thesecondyearswillincludesomeoftheworksituationsmentionedinAppendixE.TheseweretakenfromtextbooksthatteachtourismEnglish,andtheyrecognisesituationsfromthemorepopularjobsthatstudentsidentifiedinTable9.A11theinformationinthispaper,includinggoalsandobjectives,willbesubjecttochangeandrevisiononceeithernewinformationcomestolight,ortheprocessofcurriculumevaluationfindsthattheobjectiveshavebecomeredundant.
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Appendi χA
onsoffirstandsecondyeare χitrequirement 丘(TakenfromRichards,2001p.171-172)
Intermediate －HighAbletohandlesuccessfullymostuncomplicatedtasksandsocialsituations.Caninitiate,sustain,andcloseageneralconversationwithanumberofstrategiesappropriatetorangeofcircumstancesandtopics,buterrorsareevident.Limitedvocabularystillnecessitateshesitationandmaybringaboutslightlyune
χpectedcircumlocution.Thereisemergingevidenceofconnecteddiscourse,particularlyforsimplenarrationordescription.Thespeakercangenerallybeunderstoodevenbyinterlocutorsnotaccustomedtodealingwithspeakersatthislevel,butrepetitionmaystillberequired.
Advanced
Abletosatisfytherequirementsofeverydaysituationsandroutineandschoolandworkrequire-
ments.Canhandlewithconfidencebutnotwithfacilitycomplicatedtasksandsocialsituations,
suchaselaborating,complaining,andapologizing.Cannarrateanddescribewithsomedetails,
linkingsentencestogethersmoothly.Cancommunicatefactsandtalkcasuallyabouttopicsof
currentpublicandpersonalinterest,usinggeneralvocabulary.Shortcomingscanoftenbesmoothed
overbycommunicativestrategies,suchaspausefillers,stallingdevices,anddifferentratesofspeech.
Circumlocutionwhicharisesfromvocabularyorsyntacticlimitationsveryoftenisquitesuccessful,
thoughsomegropingforwordsmaystillbeevident.Thespeakercanbeunderstoodwithout
difficultybynativeinterlocutors.
Appendi χB －Communication uestionnairefor teachersatTU
Theagendafortoday'sgroupinterviewisthetopicofwhatthecontentareasshouldbefora
communicativecurriculumatTU.Involvedintheprocessofdecidingcontentareasaretheideasof
approaches,syllabus,andpossibleorderingofthesyllabus.Pleaseprovidefeedbackonthefollow-
ingsuggestions,plusanymorethatyoufeelarenecessaryforacommunicativecurriculum.The
informationfromthisinterviewwillgotowardsproducingtentativeobjectives,testsandinstructional
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material.
Approach －philosophicalbeliefsaboutlanguageteaching 。Whichofthe
、followingdoyouthinkisnecessaryforstudentsatTU.andhowcoulditbeused?Audio-lingualapproach
Communicativeapproach
Ifcommunicativeapproachisoneofyourpreferredapproaches,whichpart （s)ofthisapproachshouldbeemphasized
（basedonBachmanmodel)?Pleaseindicatebycirclingtheappropriatenumber,(notappropriate(1),partlyappropriate(2),veryappropriate(3))Grammarcompetence123Te
χtcohesionandcoherence123IUocutionarycompetence123Socio-linguisticcompetence123Furthercommentsonthese
、fourareas
Syllabus －WaysoforganizingcontentWhichofthe
、followingsyllabusesshouldbeincludedinacommunicativecurriculum?Pleaseindicatebycirclingtheappropriatenumber,(notappropriate(1
じ),partly叩'propriate(2),veryappropriate(3))
Grammarcompetence
Structural
Notional/Functional
Situational
Topic
Skill-based
Task-based
Content
Amixoftheabove
Pleasespecifyyourmix. ・
3
3
3
3
3
3
3
3
r
o
2
2
2
2
2
2
2
2
Ｚ`
Intermsofteachingthesesyllabi,andpartlyrelatedtoyourphilosophiesonteaching,whichofthe
followingmethodsdoyouthinkisimportantforteachingtheabovesyllabi,
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1.Direct ？teachingthediscreteformsofthelanguage2.Indirect
？teachingthroughactualcommunication.3.Bothdirectandindirect
1
1
1
r
o
r
o
r
o
(
N
(
N
(
N
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Afterchoosingasyllabi(syllabuses)/methodpleaseusethefinalspacebelowtoprovidedetaibon
yourthoughts 、forsequencingthesyllabi,E.g.ifyouchosetopics,whichtopicdoyouthinkstudentsatTUmightbenefitfromstudyingabout?Plus,includeanyotherinformationregardingthemethods,orwaysofteachingthatyoudeemappropriate
、fordiscussion.
Appendi χC －Communication forstudentsatTU
PleaseanswerALLthefollowingstatementsonyouranswercards.Indicatethefollowing:(1)
stronglydisagree(2) ＝disagree(3) ＝neutral(4)agree(5) ＝stronglyagree
Reasonsforcommunicating －lwanttostudycommunicationski 詣,solcan. ‥1.Getcreditfortheclass.2.CommunicatewithforeignersinJapan
・3.TravelabroadanduseEnglish
・4.GetagoodjobinJapan
・5.Getagoodjobinaforeigncountry.6.Participateinahomestayprogramabroad.7.Getabetterscoreinspeakingtests(classtests/TOEICspeaking(inthefuture)
。)8.PracticeEnglishwithJapanesefriends
・9.EnjoyEnglishcommunicationmore
・10.TakepartinEnglishspeechcontests
ClassTypes
11.Iwanttostudycommunicationskillstogetherwithreadingandwriting.
12.Iwanttostudycommunicationskillsforbothworkandsocialpurposestogether.
13.Itisbettertostudycommunicationskillsinagroupwithsimilarabilities.
14.Iwanttostudygeneralcommunicationskillsinthefirstyearonly.
15.Iwanttostudycommunicationskillsforworkpurposesinthesecondyearonly.
16.Ineedaseparateclassforspeaking/listeningfromreading/writing
17.ReadingandwritingclassesshouldbetaughtbyaJapaneseteacheronly ・18.ListeningandspeakingclassesshouldbetaughtbyanEnglishnativespeakeronly
・19.Theareaslstudyforcommunicationshouldbedifferentfromyearltoyear2.
Learningstyles
20.Inclass,1liketolearnbyconversationsinEnglish.
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21.IliketolearnbytalkingtopeopleinEnglish ・22.IliketheteachertohelpmetalkaboutmyinterestsinEnglish
・23.IliketolearnEnglishinsmallgroups/pairs
・24.TheEnglishllearnmustbeusefulforsomethinginthefuture
・25.Iliketopracticedialoguesfromabookinclass.26.IenjoyfreeEnglishconversationwithnativespeakers
‥27.IenjoyfreeconversationinEnglishwithJapanesespeakersofEnglish
・28.Iwanttomakemyselfunderstoodeveniflmakealotofmistakes.29.IwanttheteachertouseEnglishonlyinclass
・30.Englishcommunicationclassesshouldbeenjoyable
・31.WhenlearningcommunicationinEnglishitisimportanttorepeatthingsmanytimes
・32.TounderstandEnglishitmustbetranslatedintoJapanese
・33.TosaysomethinginEnglish,lfirstneedthinkinJapaneseandthentranslatetoEnglish
・34.InEnglishcommunicationclassesitisOKtouseJapanese
・35.Speakingmeansmemorizingsetdialogues.36.Thebestwaytolearnconversationisbyengaginginrealconversation.37.Speakingislikelearninggrammar.Therearemanyseparatepartstolearnbeforemastery.Non-tourismtopics
一Inclasslreallywanttotalkabout ‥.38.friends39.family40.sports/health41.fashion42.socialproblems43.travellingabroad44.intercultural
Tourismtopics －lwanttotalkabout/learncommunication 、for、followingsituationsZtopics. ‥45.travelagent46.hotels47.restaurants48.airports49.ontheairplane50.transport51.sightseeing52.shoppingJobsaftergraduation
－laminterestedindoingthethisjobaftergraduationfromTU …
53.undecided
57.airlinecompany
61.tourguide
65.themepark
69.tradingCO.
54.hotel
58.restaurant/catering
62.retail
66.cosmetics
70.publishingCO.
55.travelagent
59.railwayCO.
63.publicservant
67.tourismconsulting
71.conventionplanning
56.tourconductor
60.weddingplanner
64.teaching/education
68.financial
72.transportation
SpeakingStrategiesinEnglish
/oftenusethisstrategiesinconversationINENGLISH(NOTJAPANESE)duringclassZoutside
class.
73.Changemymessagecontent,ifmypartnerdoesn'tunderstand.
74.Giveuporavoidmymessage,iflhavetroublecommunicatingthemessage.
75.Ifldon'tunderstandsomething,laskmypartnerforhelp.
76.Ifldon'thear/understand,laskmypartnertorepeatwhathe/shesaid.
77.Ifldon'thear/understand,laskmypartnertospeakslower.
78.Evenifldon'thear/understand,lpretendtounderstandandchangethesubject.
79.Iaskmypartnertoclarifysomethinghe/shejustsaid.
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80.1trytosummarizewhatmypartnerhassaid.
81.Iusefillersorhesitationmarkerswhenlwanttimetothink
82.Iuserejoinderstoshowmypartnerlamlistening(lsee,right …)83.Iaskfollowupquestionstomypartnertofindoutmoreinformationaboutwhathe/shesaid.84.Irepeatthemainwordsofmypartner'sinformationbacktohim/hertoshowlamlistening.85.Ie
χplainwordsldon'tknowhowtosayusingdifferenteasierwords.
UsesoftheEnglishLanguage －lreallyneedtouseEnglishfor ‥.86.E
χpressingoraskingagreement/disagreement87.E
χpressing/enquiringofdegreesofprobability/certaintyoo.Ti;
χpressing/enquiringaboutobligation89.E
χpressing/enquiringaboutsomeone'sability/inability90.E
χpressing/enquiringaboutwants/desires/preferences/satisfactions91.E
χpressing/enquiringaboutemotions （pleasure/unhappiness/surprise/fear/disappointment/gratitude/sympathy/regret
）92.E
χpressing/enquiringaboutlikes/dislikes93.Offering/acceptinganapology94.Givingadvice95.Requesting/offeringassistance96.Making/accepting/declininganinvitation97.Greetingpeople98.Congratulatingsomeone99.Opening/closingaconversation100.Changingthetopic
Goals
Appendi χD －CommunicationgoalsandobjectivesforfirstyearsatTU
GenerallythefirstyearsthatarriveatTUwillhavehadlimitedcontactwithforeigners,butshould
havesomepassiveknowledgeofsomegrammarandvocabulary.Thegeneralgoalsforthefirstyear
willbee χposuretoauthenticlanguageandincludethefollowing:1
）BuildinganinterestinEnglishamongstudents ・2
）Improvingfluencyincommunicativesituations.3
）Exitlevelshouldbehighintermediate,asdescribedbytheA.C.T.F.L.scale.4
）Withinthethirdgoalstudentsshouldbeabletoinitiatesustainandcloseconversations.5
）Studentsshouldbeabletoconversetooneanotherandnativespeakersonavarietyoftopics,includingtravellingabroadandinterculturalissues.6
）Studentswillhaveagoodrangeoffunctionsandstrategiestoemployinconversation,bothfacetofaceandonthetelephone.SpecificobjectivesFunctions
－Studentsshouldbeableto:
A ）Express/enquireaboutwants/desires/preferences/satisfactions.B
）Express/enquireaboutemotions （pleasure/unhappiness/surprise/fear/disappointment/grati-
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tude/sympathy/regret ）・C
）Express/enquireaboutlikes/dislikes.D
）Offer/acceptanapology.E
）Greetpeople ・F
）Openandcloseaconversation.SpeakingStrategiesinEnglish
－Studentsshouldbeableto:A
）Askpartnerforhelp,iftheydon'thear/understand.B
）Askpartnertorepeatwhathe/shesaid,iftheydon'thear/understand.C
）Askpartnertospeakslower,iftheydon'thear/understand.D
）Usefillersorhesitationmarkerstogaintimetothink.E
）Askbasicfollowupquestionstofindoutalittleinformation.F
）Changemessageifpartnerdoesnotunderstand.G
）Userejoinderstoshowspeakerlamlistening, （lsee,right‥.）.H
）RepeatmainwordsbacktopartnertoshowI'mlistening.I
）Explainwordsldon'tknowusingdifferenteasierwords.
Goals
Appendi χE －Communication
SecondyearsatTUwillhavesomeconfidenceintheirabilitiesinEnglish,butstillneedsupport ・Generallythoughsecondyearswillneedtodotheirownworkrelatedtotourism,andproducetheirownauthenticmaterialstouseinarealsituation.Forthisreasontheyshouldalsobeexposedtomoreauthenticlanguage.Thegoalsshouldincludethefollowing:1
）Furtherpursuanceofgoalsfromfirstyear.2
）Exitlevelshouldbeadvanced,asdescribedbytheA.C.T.F.L.scale.3
）Studentswillhaveamoreadvancedrangeoffunctionsandstrategiestoemployinconversa-tionandworksituations.4
）Studentswillbeabletodealwiththrougheffectivespeechcustomers/guestsinavarietyofdifferenttourism-basedsituations.5
）Studentsshouldhaveabasicunderstandingofpolitelanguageandhowtouseit.SpecificobjectivesFunctions
A ）A11thoseforfirstyear,plusstudentsshouldbeableto:B
）Expressoraskagreement/disagreement.C
）Express/enquireofdegreesofprobability/certainty.D
）Express/enquireaboutobligation.E
）Make/accept/declineaninvitation.F
）Changingthetopic.G
）Request/offerassistance,andgiveadvice.H
）Giveasetoforalinstructionstocompleteatask.I
）Describepeople/objects/places/sequenceofevents.SpeakingStrategiesinEnglishStudentsshouldbeableto:A
）Askpartnertoclarifysomethinghe/shejustsaid.
ROBSON:NeedsanalysisforcommunicationclassesatToyoUniversity
B ）Summarizewhatpartnerhassaid.WorkrelatedtoDics/obiectives
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A)Travelagent(takingbookings,describingholidays,sightseeingadvice).
B)Hotels(check-in/out,enquiries,roomdescription,hotelservices,reservations,complaints).
C)Food/restaurants(reservations,takingorders,makingrecommendations,describingamenu,
takingabooking,complaints).
D)Airports(customs/immigration,check-in)/Ontheairplane(inflightservices/problems).
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東洋大学における
ユニケーション授業のためのニーズ分析
本稿は東洋大学の観光学科におけるコミュニケーション、およびスピーキングに関する大規模
ニーズ分析の一部である。このニーズ分析で使用されているデータは、第二言語分野、及び、主と
して学生のアンケート調査と教員の組織的な討議から収集されたものである。このニーズ分析は、ESP
（特定の目的に応じた英語使用）を含む、学生の目的達成のニーズと学習ニーズを扱っている。
データは統計手法を用いて分析されており、分析結果から、1年生と2年生の間にその（ニーズの）
焦点において分離が見られる。すなわち専門的なESP を教える前にしっかりとした基礎力を養うこ
とが求められるという先行理論との整合性が見られる。また、カリキュラムの内容は、日本で生活
している学生、海外旅行、コミュニケーション方略、職能、旅行に関するトピック、などに合わせ
て組まれなければならないことを分析結果は示している。本稿の最終項ではこの分析結果を踏まえ
た、東洋大学1年生と2年生のための到達目標の試案を示した。
